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Abstract This  Case  Study  relates  to  the  creation  and implementation  of  career‐focussed  courses  in Creative  Media  for  film,  television,  animation, broadcast and web contexts.  The  paper  examines  the  advantages  and disadvantages  of  co‐teaching,  and  how  different professional  and  academic  backgrounds  and disciplines  can  productively  inform  curriculum design and delivery in the academic/professional context.  The authors, as co‐creators and co‐lecturers, have developed  a number of  courses which  represent current  working  models  for  intermediate  to advanced level academic/professional study, and attract  students  from  across  the  creative disciplines;  including  theatre,  media,  visual  arts and  music.    These  courses  are  structured  to develop in students a wide range of aesthetic and technical  skills,  as  well  as  their  ability  to  apply those  skills  professionally within  and  across  the creative media industries.  Issues  regarding  the  balance  between  academic rigour,  practical  hands‐on  skill  development, assessment,  logistics,  resources,  teamwork  and other issues, are examined in the paper.  
What’s in this case study for you? This  Case  Study will  be  of  interest  to  you  if  you are  writing,  teaching,  assessing  practice‐led studio courses – particularly visual/digital media in  the  broader  professional  context  of  film  & television. 
 
Student learning issues 
addressed in this Studio Acquisition and development of artistic, technical, communication  and  organisational  skills  and ability  ‐  backed  up  by  depth  of  theoretical knowledge  ‐  through  creative  practice  and aesthetic problem‐solving.  The  notions  of  teamwork  and  collaboration  are central to this learning and teaching environment.  The  teamwork  demonstrated  by  the  lecturers (who  have  different  yet  complementary professional  backgrounds)  illustrates  to  the students  the  importance  of  collaborative teamwork. 
 In overall terms, learning outcomes include: 
 1.  a  working  knowledge  of  the  studio environment ‐ its opportunities and constraints 
  












 In addition, Actors from the theatre discipline are introduced  to  the  Multicam  television  drama environment  ‐  its  working  space  &  equipment, terminology, vocabulary, and acting processes ‐ in blocking,  rehearsing  and  performing  for  the camera.    This  collaborative  process  between acting  students  and  television  production students  establishes  an  ongoing  rapport  and relationship  across  disciplines,  which  continues throughout  the  remainder  of  their  academic journey.    Supported  by  the  theoretical  underpinnings,  the accent  is  on  professional  level  studio  practice  ‐ moving from the technical through to the artistic.  Scaffolding  of  technical  knowledge  and experience  –  increasingly  applied  and incorporated  into  the  development  of  the aesthetic.  In keeping with Boud’s notion of  assessment  for learning,  not  just  assessment of  learning  (1995), assessment  and  feedback  in  this  context  is ongoing,  continuous,  and  highly  integrated  into the student’s studio practice. 
 
Strategy a) Background Our  Creative  Media  courses  each  represent  a microcosm  of  the  BCA,  reflecting  its interdisciplinary  focus  and  application.    Current students  represent  diverse  disciplines  including: Creative  Media;  Games  Design  (Science);  Visual Arts;  and  Theatre.    The  overall  approach  is  to provide technical skills and knowledge which are 
  
then  tested  and  further  developed  through specifically  designed  practical  tasks, incorporating  a  high  degree  of  problem‐solving.  Experiential  learning  which  moves  from  the technical  increasingly  through  the  aesthetic,  and develops  skills  applicable  to  a  broad  range  of related  and  integrated  courses  across  the  BCA degree.      These  courses  are  at  2nd  year (intermediate)  level  to  enable  the  student  to articulate into 3rd year (advanced) courses, which will  equip  the  students  to  enter  the  profession.   Due  to  its  ‘hands‐on’,  studio‐based  nature,  the course  is  offered  on‐campus  only  at  this  stage, but  it  incorporates online facilities such as Study Desk  to  disseminate  theoretical  and academic/course information, as well as technical manuals etc.  b) Description of the Studio practice The TV Studio environment  in which we work  is constructed  on  two  (2)  levels  across  four  (4) teaching/work  areas.    The  Lower  level  is  the Studio  proper  with  Cameras/operators,  Sets, Actors etc.   The Upper  level consists of  technical areas  such  as  Control  Room  (Director,  Vision Switcher)  and  Technical  Producing  areas  – Lighting, Camera Control Units, Audio, etc).   This is  a  four‐hour  practical  studio  class  involving direct participation  in  specific  and  rotating  crew roles  –  of  which  there  are  typically  twelve  (12) through which each student rotates at least twice over the course of the semester.   From  the  teaching perspective,  the diversity and complexity  of  these  crew  roles  means  that  the four  (4)  studio/teaching  areas  are  operating separately  but  simultaneously.    This  virtually demands  overview  by  more  than  one lecturer/mentor/assessor.    Hence  the  need  for simultaneous  co‐teaching  ‐  where  the  students are  taught,  mentored  and  assessed:  by  two lecturers;  applying  two  different  perspectives; across  4  different  areas;  encompassing  12 different  crew  roles  through which each  student rotates;  using  the  vehicle  of  3‐5  minute,  two‐handed drama scenes, switched ‘live’. 





• Grades/Marks,  together  with comprehensive  analysis  and  assessment feedback  (written)  in  printed assessment/feedback  sheets  (refer  CW ‘Assessment’ Case Study) 
  
Staff Involved: 
Stuart  Thorp  –  who  brings  a technical/operational  background,  spanning media & multimedia. 
Chris  Willems  –  whose  background  is  in performance,    directing,  and  design,  across  both television and theatre  Whilst  these  respective  skills  are  mentioned separately,  on  a  notional  continuum  from  the purely  technical  to  the  purely  artistic,  both lecturers  embody  common  areas  of  skills  cross‐over – meaning that occasional conflicts between technical  and  artistic  demands  are  readily reconciled. 
 
Discussion a) Benefits of co‐teaching The  benefits  of  co‐teaching  in  this  context  are obvious.    Firstly  there  is  the  balance  of professional  backgrounds,  skills,  aesthetic approaches  with  the  two  lecturers,  providing contrasting  yet  complementary  perspectives  – reconciling  different  approaches  to  problem‐solving.  Therefore, students observe that there is not just ‘one‐way’ to solve an aesthetic problem.  Similarly,  assessment  is  more  detailed,  balanced and  fair,  as  there  are  always  two points  of  view, which  are  generally  concurring,  but  promote stimulating  discussion  on  points  of  difference, based  in  different  professional  expertise.    This benefits and enriches the assessment process  for the students.  Lecturer/Student  interactions  are  also  enriched by  the  contrasting  personalities  and communication  styles  of  the  staff  members involved.  In  terms  of  the  staff members  themselves,  there 






 It  represents,  in  our  view,  fundamentally  sound pedagogy.  What we do supports and embodies: ‘‘a practical engagement with concepts and skills applied  in  the  practical  setting  through  physical and  mental  activity…this  active  engagement  of the learner in his/her own education is one of the basic tenets of experiential education”. (Southcott 2004 ) 
     This  ‘active, practical engagement’  in  the context of  a  TV  Studio  is  only  realistically  possible  by students  being  part  of  a  working  crew  and experiencing  all  of  the  roles  in  that  setting.    In order  to  successfully  and  meaningfully  achieve that in learning and teaching terms, it is virtually impossible  for  a  single  lecturer  to  impart  all  of the  requisite  technical  and  artistic  skills  ‐  and simultaneously  oversee,  monitor  and  assess  the application of those skills on any practical level.   
  
So,  ‘Too  Many  Cooks?’  –  based  on  the  evidence and our experience, we don’t think so.  b) Problems associated with co‐teaching: 
• Perceived additional cost to the university 




Student feedback and 
improvements In  common  with  all  BCA  courses,  this  is  a  new course  in  2009  and  therefore  written  student feedback  is  still  in  the  process  of  being generated.  However,  anecdotally,  it  is  clear  from  student comments  and  interactions  with  lecturers  that the  course  is  successful  from  the  student perspective.   Significant amongst the indicators of that success of  approach,  are  the  fact  that  students voluntarily,  and on  their  own  initiative,  come  in on  Sundays  to  bump‐in  Set  and  Lighting  etc., prior  to  the  Monday  class.    They  will  also routinely and consistently present at least 1 hour prior  to,  and  remain  after  the  official  class finishing time to further discuss and interact.  Improvements Unlike other BCA courses, this course is the only one  where  there  are  two  lecturers, simultaneously, teaching the class.  This is due in part  to  the  unique  teaching  situation  (as described above), and partly due to the lecturers themselves  seeing  an  opportunity  to  maximise the  benefits  for  student  learning,  by  applying their  respective  expertise  to  this  particular 
learning & teaching context.  The  opportunities  for  enhanced  integration with other  courses,  flowing  from  this  quite  intensive co‐teaching  approach,  are  still  being  formally assessed.    However,  based  on  the  empirical evidence thus far, there appears little doubt, that such enhanced integration is taking place in other related  courses  such  as  Production  Design  for 
Media  and  BCA  Projects  –  which  are  attracting voluntary  involvement  in  each  other’s independent work.   At  this  stage  of  the  course’s  evolution,  the debriefing  process  is  very  much  two‐way.  Comments  coming  back  from  students  suggest that,  for  instance,  although  the  course  is  well‐structured,  classes  should  be  of  5‐hour,  rather than  4‐hour  duration,  in  order  to  achieve  their goals.    Also  that  the  students  would  have preferred  to  ‘hit  the  ground  running’  in Week 1, rather than being ‘eased’ into it from Week 2.    This is the kind of feedback which we are using to fine‐tune and further develop the courses. 
 
Advice for colleagues Overall advice would be to: 
• have  complementary  professional/ academic backgrounds (co‐lecturers) 
• have a ‘cone‐of‐silence’ area for  immediate assessment discussion/marking 
• have  clear  and  precise  assessment outcomes  –  clearly  articulated  to  the students 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